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Translation from source language (L1) to target language (L2) and/or vice versa 
plays an important role for language learners since they tend to use translation in 
order to understand and interpret the language utterances. Perspectives towards the 
use of translation in foreign language teaching and learning process have changed 
over the time. As the learners are not native speakers of L2, they are likely to utter 
some structurally or semantically deviant forms of language. For this reason, 
conducting an error analysis procedure might be of crucial importance in 
understanding which domains of language are erroneous for language learners in 
order to fix the problems and improve language proficiency. In Turkey, English 
Language Teaching bachelor degree programs include the translation course where 
student-teachers are supposed to handle translations from L1 to L2 and L2 to L1. In 
this study, the translation assignments of 30 pre-service EFL teachers were 
investigated through document analysis and findings point out that the errors fall 
into structural, lexical and translational/interpretational categories. Finally, the 
pedagogical implications were drawn in relation to the field. 


“Biliyorum lyi Degilim”: ingilizce OZretmeni Adaylarinin Ceviri 


Makale Bilgisi 


Hatalarina Dair Bir Inceleme 


Oz 


DOI: 10.14686/buefad.517753 


Makale Gegmisi: 


Gelis: 06.01.2019 
Kabul: 22.04.2019 
Yayin: 30.06.2019 
Anahtar Kelimeler: 
Ceviri, 


ingilizce 6Sretmenleri, 
Ingilizce 6gretimi 


Makale Tiirii: 
Arastirma Makalesi 


Kaynak dilden (L1) hedef dile (L2) ve/veya hedef dilden kaynak dile yapilan ceviriler, 
dil 6grenen kisiler igin ¢ok 6nemli bir rol oynamaktadir, ¢iinkti dil 6grenenler, dili 
anlamak ve yorumlamak i¢in geviriyi kullanma egilimindedirler. Cevirinin yabanci dil 
6Sretiminde ve 6grenme stirecinde kullanilmasina yénelik bakis acis1 da zamanla 
degismistir. Ogrencilerin yabanci dili kendi ana dilleri gibi konusamama 
durumlarindan dolayi, onlarin yapisal veya anlamsal olarak hatal dil formlari 
tiretmeleri muhtemeldir. Bu nedenle, hata analizi yapmak, dil 6grencilerinin hangi 
alanlarda hata yaptigin1 bulmak, bu hatalari diizeltmek ve 6grencilerin dil yeterligini 
gelistirmek acisindan son derece 6nemlidir. Tiirkiye’de ingiliz Dili Egitimi lisans 
programlarinda 6$rencilerin kaynak dilden (Tiirk¢e)-hedef dile (ingilizce) ve hedef 
dilden kaynak dile ceviri yaptig1 geviri dersi bulunmaktadir. Bu galismada, Tiirkiye’de 
bir devlet tiniversitesinde okuyan 30 ingilizce 6Sretmeni adayinin ceviri Sdevleri 
doktiman analizi araciligiyla incelenmis ve 6gretmen adaylarmin ceviri hatalarimin 
yapisal, s6zciiksel ve cevirisel/yorumsal kategorilerde oldugu ortaya ¢ikmistir. Son 
olarak, alanla ilgili pedagojik ¢ikarimlarda bulunulmustur. 


*Corresponding Author: sezenarslan @ gmail.com 
@ Assist. Prof. Dr., Van Yiiziincii Yil University, Van/Turkey, https://orcid.org/0000-0002-5784-5704 
bAssist. Prof. Dr., Izmir Demokrasi University, Izmir/Turkey, https://orcid.org/0000-0001-9572-9491 


Arslan & Kavakh 


Introduction 


Essentially, translation takes up an integral part for a language learner since s/he continuously seeks the 
representations of words, phrases or clauses from the source language (L1) to target language (L2) or vice versa. 
Even though the experts suggest that translation is not a good way for improving language skills, it might be so 
demanding and challenging for learners to avoid translation. As the human mind is often in pursuit of establishing 
a connection and balance between the items learned, language learners, either consciously or subconsciously, try 
to find the equivalents of language items in both languages. 


However, translation seems not to be cleared from the bad fame of Grammar-Translation Method for some 
years (Mogahed, 2011) as the prevalent wisdom claims that if language learning is based on translation merely, 
the learning does not yield effective results and that language should be taught by incorporating real-life language 
skills. In the 2000s, it appears that translation has been favored through documenting its payoffs (Artar, 2017; 
Calis & Dikilitas, 2012, Samardali, 2017; Shoeib, 2016) 


In Turkey, the bachelor degree program for English Language Teaching (ELT) includes translation as a 
compulsory course where L1 to L2 and L2 to LI translations are incorporated (Council of Higher Education, 
2018). The aim is to create a linguistic awareness into the similarities and differences between the two languages. 
For this reason, pre-service English as a foreign language (EFL) teachers are indulged in translation activities in 
which they are acquainted with translation techniques to be applied in different text genres. However, it is unlikely 
for student-teachers to produce error-free translations because of the structural and lexical disparity between 
languages. Therefore, conducting an error analysis in the translation texts will be considerably helpful in detecting 
what kind of errors are made and repeated. The frequency of incidences might guide the instructors in finding the 
sources of errors and misinterpretations, thereby providing an opportunity to fix them and improving language 
use. 


In this study, translation assignments of 30 pre-service EFL teachers at a state university in Turkey were 
investigated through document analysis. The assignments were on different topics and collected regularly over 5 
weeks during the spring semester in 2017. A meticulous analysis was performed in order to point out the errors in 
produced texts and the errors were classified into categories. This study is significant because it extends the 
findings to the literature and draws pedagogical conclusions related to the field of ELT. 


Translation and Language Teaching 


Collins Dictionary defines translation as a “piece of writing or speech that has been translated from a different 
language” (Translation, n.d). It acts as a tool that bridges L1 and L2 through conveying messages. Considering the 
semantic, linguistic and pragmatic structure of the language, the meaning could be communicated across the other 
language(s). Witte (2009) lists three kinds of translation as 1) intralingual translation, 2) interlingual translation, 
and 3) intersemiotic translation. Intralingual translation refers to the translation which is performed in one language 
and it includes paraphrases and re-interpretation within the same language. As for the interlingual translation, it 
concentrates on the translation performed from one language to another. The third type of translation, which is 
intersemiotic translation, includes the transformation of verbal language into symbols and images. 


Differing approaches were developed towards the role of translation in foreign language teaching (FLT). In the 
early 20" century, translation was dismissed since it was believed that the use of translation would ignore spoken 
production; furthermore, emphasizing communicative aspects of language in the 1960s and 1970s relied heavily 
on spoken language by rendering interaction as a prominent component in language teaching (Pavan, 2013). In the 
1980s, translation started to emerge in language teaching (Kupske, 2015). Moreover, in the 2000s, with the 
appearance of Common European Framework of References for Languages: Learning, teaching, assessment 
(CEFR) which promotes diversity in languages and cultures, translation is seen as a mediation among the languages 
(Council of Europe, 2001). In other words, the framework perceives translation as an activity which promotes 
communication through accomplishing a settlement among the parties. Translation provides a medium that brings 
two or more languages together through realizing the negotiation. Widdowson (1978) states that the approach 
towards translation could either make create advantages or disadvantages. Accordingly, if the translation is 
performed in a way that is word for word, the use of mother tongue could prevent exchanging meanings in the 
foreign language. Therefore, he puts forward that translation should center around certain aspects of 
communication such as making descriptions, identifications and giving instructions. 
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During the translation process, the learner goes through an active process cognitively in that s/he is supposed 
to understand the text in the L1 and reconstruct it in the L2 (Hervey, Loughridge, & Higgings, 2006). Accordingly, 
the translation might not align with a passive engagement in the language learning process; contrarily, it may 
promote an active construction of the language through cognitive work since translating a text calls for 
comprehension, interpretation, and construction. Translation does not simply mean recreating the text instantly; 
contrarily, it encompasses reshaping the content by paying attention to some particular features within the target 
culture; for this reason, it could be used as a strategy for improving communicative competence through 
emphasizing semantics, specific contexts and functions (Al-Musawi, 2014). Leonardi (2011) thinks translation is 
a ‘naturally-occurring’ activity which cannot be avoided during foreign language learning since the learners always 
refer to their native language in order to make comparisons between the languages. He maintains that translation 
could be adopted as a fifth skill for improving foreign language proficiency. 


When the historical background is considered, it could be understood that the translation was excluded from 
the foreign language classes until the late 20" century since it was widely believed that relying on the translation 
would not promote communication and support authenticity, thereby hindering language development. For this 
reason, the use of translation has become a controversial topic for English language teaching by bringing along 
the assets and pitfalls. Adoption of translation has flourished in the recent decades because it has come to be seen 
as an efficient way to facilitate teaching through improving reading comprehension (Lee, 2013; Luitel, 2017; 
Pouya, 2012). Apart from that, Dagiliene (2012) suggests that translation could be employed for pedagogical 
purposes with the help of some activities such as making simplifications, paraphrases, corrections in translations 
and back translation. Thus, it could be integrated into the language classes in order to improve skills and enhance 
proficiency. 


Error Analysis 


Error analysis started to play a crucial role in applied linguistics in the 1970s (Richards, 1980) and it refers to 
the close systematic investigation into the learners’ deviant utterances regarding the target language. Errors are 
considerably essential for foreign language learning and teaching process because they could denote some 
evidence for learning and sources of failure. Corder (1967) posits that errors are important for teachers, researchers, 
and learners. Accordingly, errors tell how well the learning aims are accomplished, which acts as a guide for 
teachers. As for researchers, they reveal which strategies and approaches are employed by the learners and 
highlight the ways the language is learned. Finally, they are crucial for the learners themselves since they are 
indispensable tools for testing hypothesis. Apart from Corder, Selinker (1972) also conducted in-depth studies and 
described the term ‘interlanguage’ which refers to a third place between one’s L1 and L2. In other words, 
interlanguage denotes a different language system apart from either L1 and/or L2. According to him, L1 and L2 
together with interlanguage constitute three language systems. 


Errors are integral parts of language learning and teaching since they provide an insight into the learners' 
language development. When the learners attempt to produce utterances in the L2, errors might be inevitable; 
however, noticing these ‘ill-formed’ structures and seeking the source of them might be of crucial importance for 
teachers and researchers, as well. Language learning is extremely fragile to cross-linguistic interference; for this 
reason, it is quite complicated by nature. Therefore, errors are intertwined into the pedagogic process; they are to 
be acknowledged, monitored, and documented meticulously. Subsequently, meaningful feedback could be 
provided by creating an incentive for better learning. 


Error Analysis in Translation 


Translation contains two types of knowledge: 1) the knowledge of interpreting the design and the meaning in 
the provided source language, and 2) the knowledge of reproducing the design and the meaning in the provided 
target language (Vivanco, Palazuelos, Hérmann, Garbarini, & Blatrach, 1990). That is to say, the translator is 
firstly expected to comprehend the content crammed into the L1 and, later, re-structure the form in accordance 
with the L2. In order to come up with a well-produced translation, cognitive process of comprehension is to be 
carried out effectively in order to grasp the content to be translated. Eventually, representation might be performed 
by taking into the contextual tenets within the language. As the translation entails cognitive capabilities apart from 
having a good command of restraints regarding L1 and L2, it might be deemed as a work that requires too much 
effort. As a result, translation errors could happen because they may be inevitable and unavoidable even though a 
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thorough work is done. In this context, translation errors refer to the deviant oral and written forms which do not 
conform to the linguistic, pragmatic, semantic and cultural framework of the target language. Nord (1997) 
classified translation errors into four categories: 


1. Pragmatic translation errors: They refer to the errors occurring as a result of the inability to convey 
meanings in a social context. According to Nord, the results of these errors could be severe since the 
message between the receiver and sender is not communicated in the right way so that misunderstandings 
are likely to happen. He posits that a thorough comparison should be done in order to identify a pragmatic 
translation error. 

2. Cultural translation errors: They are related to the inadequacy in adapting or restructuring the conventions 
pertaining to the given culture. 

3. Linguistic translation errors: They result from impaired utterances in relation to linguistic structures. 

4. Text-specific translation errors: They are mainly investigated by paying attention to functional and 
pragmatic aspects and they indicate textual problems. Basically, all of the errors aforementioned above 
could cause text-specific translation errors. 


Likewise, Pym (1992) asserts that there are two types of errors: binary errors and non-binary errors. He says: 
“For binarism, there is only right and wrong; for non-binarism there are at least two right answers and then the 
wrong ones” (p.281). Non-binary errors could be correct but not be proper in terms of context; therefore, they can 
be used to teach ‘translational knowledge’. To add, Vivanco et al. (1990) claim that errors could be due to either 
translation errors or translator’s being lack in target language competence and that it is far harder to find the main 
source; thus, source and target texts should be accessible in need. 


Singling out the errors or producing translations with low-error rates is essential for getting the message across 
properly and producing true interpretations. Erroneous translations could lead misunderstandings and serious 
consequences in communication. Melis and Albir (2001) think that the importance of errors should be handled in 
relation to: 


1. The text as a whole (whether it affects a key idea or a subordinate idea) 

The coherence and cohesion of the target text 

3. The degree of deviation from the sense of the original text, particularly if this deviation is likely to remain 
undetected by the reader of the translation 

The functionality on a communicative level of the target text (infringement of text type conventions, etc.) 
Adverse consequences regarding the purpose of the translation (resulting in the failure to sign a contract, 
sell a product, etc.) (p.282). 


NS 


a 


As seen, perspectives towards translational errors stand on the context regarding the text itself and the results 
of misinterpretation by indicating that problems are to be treated by paying attention to the sources and 
consequences. 


Method 
Purpose of the Study 


The main aim of the study is to make an investigation into the types of translation errors made by the pre- 
service EFL teachers. Thus, all of the errors are listed under certain categories and each category is provided with 
the frequencies peculiar to the recurring errors. 


Research Design 


Document analysis which is a qualitative research method was employed in this study. Bowen (2009) states 
that the revision and evaluation of the documents are conveyed during document analysis. According to him, 
documents are used since they introduce contextual information and provide further information through enabling 
questioning, verification, additional data, and an instrument for keeping track of improvement or change. In this 
case, the document analysis method was used to allow a detailed probe into the identification and classification of 
the translation errors in detail. 


Setting and Participants 
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30 pre-service EFL teachers who studied at a state university in Turkey were recruited for this study. This 
sample received Turkish to English Translation Course during the spring semester in 2017. During this semester, 
the participants were given Turkish texts on language, translation, movies, star signs, and sports and they were 
asked to translate them into English. The major objective to use a variety in terms of text content is to provide 
them with different contexts and conventions each time. 


Data Collection and Analysis 


Each week, an assignment was given to pre-service EFL teachers on one topic and the student-teachers were 
supposed to complete the translation in one week. At the end of the 5 weeks, all of the translation assignments 
were collected. The analysis was initiated with the identification of the errors through document analysis method. 
Subsequently, the errors were classified into categories in order to define the translation error types. Inter-rater 
reliability was adopted so that all of the texts could be investigated by the two researchers and one field expert so 
as to ensure reliability. The classification of the errors was performed until reaching a common ground with the 
researchers and the field expert. 


Findings 


All of the translation texts were analyzed meticulously and the findings point out that the translation errors 
made by the pre-service EFL teachers fall into three main categories: 1) Structural, 2) Lexical, and 3) 
Translational/Interpretational. 


The first category refers to the errors regarding grammatical construction of the sentences and mechanics 
including misspelled words, punctuation and capitalization. The second category is related to the lexical errors 
addressing improper word choice. Finally, the last category harkens back to the errors resulting from the rendering 
or interpreting the text content. To put it another way, it shows the inability to convey the meaning of the source 
text through omission and/or addition of some words and phrases. 


The main categories with accompanying sub-categories of frequently recurrent errors are illustrated in the table 
below: 


Table 1. Translation Errors 


Categories Sub-categories Frequency 
Structural Grammar 155 
Mechanics 45 
Lexical Improper word choice 69 
Translational/Interpretational Incompetence in conveying the 37 


source text meaning 


As seen in the table above, the most frequent errors are found to be related to the structural composition of the 
sentences. In a word, it seems that some of the structural items were not put together in the correct way through 
cultivating mechanics. 


Structural Errors 


The recurrent language errors within the structural category are summarized in the following table: 
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Table 2. Structural Errors in Translations 


Sub-category Components Frequency 
Subject-verb agreement 25 
Relative clauses/pronouns 24 
Sentence fragments 17 
Grammar Prepositions 16 
Plural/Singular nouns 14 
Adverbs 11 
Passive/Active voice 10 
Definite articles 8 
Indefinite articles 7 
Conjunctions 6 
Pronoun references 5 
Verb forms 5 
To-infinitives 4 
Comparatives 3 
Spelling 19 
Comma 18 
Mechanics Semi-colon 2 
Quotation marks 2 
Capitalization 2, 
Writing Numbers 2 


It illustrates that the most recurring component was subject-verb agreement (N=25). Some of the participants 
came up with deviant utterances in binding the subjects and verbs of the sentences without considering the plurality 


or singularity. Some sample excerpts from the participants’ target texts denoting the subject-verb disagreements 
are illustrated below: 


“There are some communicational features that determine_every text according to position...” 


“..some problems about issues that_is related with your group of friends...” 


“Running which is done at tracks that is appropriate to...” 


As displayed above, the subjects and the verbs in the subordinate clauses do not agree with each other in terms 
of plurality/singularity. 


This is followed by the erroneous structures (NV=24) with regard to relative clauses/pronouns that are either 


missing or improperly used. The sample utterances herein are given in order to illustrate the improperly built 
relative clauses: 


, 


“The movie which Watson plays...’ 


“There are situations that one word or clause gets a whole...” 


“The movie that Jake meets with audience...” 
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To add, the category of sentence fragments (N=17) is the third frequently seen component which describes 
incomplete sentences as they do not have the main components such as verb or subjects. Therefore, they do not 
sustain themselves in conveying meaning. 


“In every text, due to the social setting in which it is formed, there are a couple of communicative features 
that specify.” (the object is missing) 


“It does not mean that underestimation of importance of clauses or words.” (the subordinate clause is 
incomplete) 


“Beauty and the Beast compiled by the French writer in the 18" century and giving inspiration to several 
works.” (the verb is missing) 


In order to produce a correct sentence, subjects, verbs and objects are to be incorporated in the correct way. In 
the sentences above, it seems that the main components (object and verbs) are missing, indicating incomplete 
sentences. 


Within the sub-category of mechanics, spelling errors (V=19) are the most repeated ones that are comprised of 
scrambled or omitted letters. Some examples are extracted as follows: 


“insignifant” for insignificant 
“station” for situation 
“COLLIDE” for COLLIDE” 
“though” for “through” 
“beatiful” for “beautiful” 


Secondly, comma use (N=18) appears to be problematic for some participants since it is added into some cases 
where it is not necessary. In some texts, the comma is found to be misused by being added right after the subject. 


“Thus, circumstances where a single word or sentence gain a whole text function,_do not exist.” 


“Besides that, a_ successful translation, can occur with the close acknowledgement of some 
communicational features...” 


In the Turkish language, the comma is generally placed after the subject in long sentences in order to highlight 
the subject in order to prevent any confusion (Turkish National Association, n.d). It appears that some participants 
transferred this punctuation rule of their native language into the target language. The other punctuation errors 
refer to semi-colon (N=2) and quotation marks (N=2) since few texts include misused and missed items. Finally, 
as displayed in the table, errors due to the capitalization (N=2) and numbering (N=2) were barely observed. 


Lexical Errors 


Turning back to Table 1, one could easily see that improper word choice (N=69) was the second most common 
errors for the participants. As seen, some expressions were wordy and imprecise, blocking the conducted original 
meaning. Some examples of representation were given below: 


“Tt does not mean that it reduces the importance of words and sentences.” (wordy expression) 


“..some conversational features that detects the text due to the communicational state in which it takes 
shape.”’ (imprecise meaning) 


, 


“\..a proper translation can take shape through close recognition of some communicational properties...’ 
(wrong word choice) 


Translational/Interpretational Errors 


Apart from structural and lexical errors, within the main category of translational/interpretational errors, 
incompetence in conveying the source text meaning (N=37) which is meant to weed out the information, idea or 
any word within the text was observed. Some participants were found to abstain from translating the words or 
phrases which may be challenging to them; however, this act of omission failed to bring out the correct translational 
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meaning and thus changed the tune. Furthermore, some others added some words or ideas that the original text did 
not include, which could be seen in the following excerpts. 


“"..considering so many relations of the text beyond the visible objective boundaries is the main condition 
of a good translation.” (The original text does not state it as a main condition but a pre-condition, producing a 
translational/interpretational error). 


“In fact, a single word or sentence can be functioned as a whole text.” (But, the original text says that “there 
are some cases where a single word or sentence can be functioned as a whole text). 


“| ..itis extremely important to know both source and target language...” (Even though the original text does 
not indicate any level of importance, the student-teacher prefers to mention an expression of importance). 


Discussion and Conclusion 


The findings point out that the translational errors fall into three main categories as 1) structural, 2) lexical, and 
3) translational/interpretational errors. Structural errors appear as the most predominantly observed components 
including grammar and mechanics. That is to say, it could be concluded that the vast majority of the texts are 
disorganized in terms of structural patterns of the target language. According to the robust analysis conducted for 
this study, it is apparent that some participants had challenges in building subject-verb agreement, using relative 
clauses/pronouns, and forming well-established sentences considering the syntax. Taking these three forms of 
structural errors into consideration, one could claim that the participants experienced difficulties with longer 
sentences. Short and direct sentences do not necessarily include relative clauses or pronouns as there may be no 
need to combine any subordinate or additional sentence. The distance between the subject and verb is generally 
short, so they do not fall apart from each other. Contrarily, in the longer sentences, since there could be some 
dependent clauses which need to be connected to other clauses, there may be the possibility of producing poorly- 
formed utterances regarding relative clauses or subject-verb agreement. 


As for mechanics, misspelled words due to the omitted or scrambled letters constitute the big portion. To put 
it simply, some of the participants do not sound prepared for immaculate production of words. These findings echo 
the study of Al-zuoud and Kabilan (2013) in which they investigated the EFL learners' spelling errors and found 
out that the majority of the errors was ‘substitution’ and ‘omission’ errors. Likewise, Seitova’s study (2016) that 
made a probe into the language errors of Russian Kazakh learners of English pointed out that one of the major 
sources of errors was related to spelling in the translations and compositions. Herein, in the context of this study, 
it could be stated that the participants are likely to have relinquished spelling check. With this in mind, this 
mechanical failure could be handled in conjunction with the lapse in lexical representation. 


Apart from spelling errors, punctuation, particularly, comma use seems to be problematic for some participants. 
It is observed that comma was frequently misused in longer sentences and that some attempted to place it after the 
subject in order to distinguish it from other sentence components. This confusion would be understandable to a 
degree since the comma is prescribed in signifying and emphasizing subjects in the Turkish language. Therefore, 
a negative interlanguage interference can be claimed to exist at this point as the participants were unable to distance 
themselves from their native language. 


The second most common errors lie within the lexical category which indicates improper word choice. Some 
of the participants seemed to have difficulty in choosing the correct word and produced wordy utterances. These 
findings corroborate with the findings of some previous studies (Parvizi, Shafipour & Mashayekh, 2016; Pojprasat, 
2007) which indicate that the wrong word choice is one of the prevalent translational errors. It is noteworthy to 
state that word choice might be an indicator of low lexical competence indeed. Cronbach (1942, as cited in Stahl 
& Bravo, 2010) posits that one should know the definition of the word with multiple meanings, define a word, 
choose the appropriate use, apply it to all contexts, and use it actively. As seen, knowing the definition of the word 
is not adequate; to know a word entails many aspects such as varying meanings and usages. From this point of 
view, looking up words in a dictionary, choosing one of them which is pleasant to the ear and using it arbitrarily 
in any context is not an effective way for building vocabulary. The primary concern is how to choose and use the 
right word through forcing out the wordy and imprecise utterances. 


Coupled with improper word choice, it would be expected for the participants to produce texts which include 
vague representation of the source text into the target text. Being incapable of finding the suitable word to the 


695 


Translation Errors of Pre-service EFL Teachers 


context, some participants seemed to omit some words/phrases or add ideas that the original text do not have. 
Dimitriu (2004) postulates that omission could be thought as a strategy employed by expert translators in order to 
adapt the text culturally, linguistically or ideologically for the readers by omitting some words or phrases from the 
source text. Herein, within the context of this study, as there is no need to make adjustments in accordance with 
the target society, the act of omission committed by some participants is not considered as a translation strategy. 
Contrarily, deletion or addition of some other ideas through improper words and phrases appears to be a sink or 
swim approach taken by some participants since delivering a paper with some parts deleted is believed not to give 
a good impression. 


Pedagogical Implications 


Analyzing the frequency of common errors, one could conclude that they are not the products of a simple 
distraction. A problem seems to be engraved in some uses of language such as certain grammatical structures and 
lexis. In order not to deteriorate the situation, it could be recommended that EFL pre-service teachers could be 
encouraged to keep a writing journal. They could jot down about any issue, topic or event they like and revise their 
notes on their own or with peers, periodically. This would prevent them to fall a prey into the structural or lexical 
challenges as the regular writing could make it easier for them to recall the words and certain structures with 
minimal effort. However, writing is ignored as it is deemed as demanding and it does not yield immediate outcomes 
with certain payoffs. For this reason, the instructors could center on writing through assignments related to the 
offered courses and monitor the students’ writing in terms of form and content. To put it briefly, the point should 
not only to deliver a written product on any topic but to craft a well-established one since the aim is to lead 
knowledgeable and proficient language teachers. 


Furthermore, encouraging student-teachers to use a Thesaurus could be a minor but effective way to improve 
translations in that it offers words with similar and opposite meanings. Some of the online Thesaurus websites 
order the words in relation to synonymity and antonymity and in terms of semantic relevance. Instead of idling in 
uncertainty, utilization of a Thesaurus could help student-teachers to find the correct word by paying attention to 
words’ conceptual relations. Apart from Thesaurus, monolingual dictionaries which explain the definitions of L2 
words in L2 with some examples could be used. Bilingual dictionaries could be misleading for some learners as 
they may provide direct L1 equivalents; however, the offered definition would not be perfectly fit into the L2 
context. Therefore, monolingual dictionaries are relatively effective since they introduce the context in which the 
words are used. 
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“Biliyorum lyi Degilim”: Ingilizce OZretmeni Adaylarimin Ceviri 
Hatalarina Dair Bir Inceleme 


Giris 
Dil 6grenen kisi kelime ve ciimlelerin kaynak dilden ana dile ya da ana dilden kaynak dile karsiliklarim stirekli 
olarak aradigindan dolay: ceviri, dil 6grenen kisi igin son derece 6nemlidir. Uzmanlar, ¢evirinin dil becerilerini 
gelistirmek icin etkili bir yol olmadigimi sdylese de, dil 6grenenler agisindan cgeviriden kaginmak olduk¢a zor 
olabilir. Insan beyni, 6frenilen 6geler arasinda bilerek ya da biling altinda siirekli bir baSlant: ve denge kurmaya 
calistigi icin, dil 6grenenler her iki dildeki dil 6gelerinin karsiligimi bulmaya calisirlar. 


Ancak, ceviri Dilbilgisi-Ceviri Y6ntemi’nin k6tii namindan bir tirlii kurtulamamis gérinmektedir (Mogahed, 
2011) cgiinkii yaygin goriis, dil 6gretiminin ¢geviriye odakl yiritiilmesi halinde etkili sonuglar alinamayacaég1, 
dolayisiyla dil 6gretiminin gercek yasam becerilerini igermesi y6niindedir. 2000’li yillarda, dil 6gretimine 
gevirinin dahil edilmesinin olumlu sonuglari ortaya konmus ve bu yiizden cgevirinin desteklendigi gériilmektedir 
(Artar, 2017; Calis & Dikilitas, 2012, Samardali, 2017; Shoeib, 2016) 


Tiirkiye’de, Ingiliz Dili Egitimi lisans programlarinda, kaynak dilden hedef dile ve hedef dilden kaynak dile 
cevirinin yapildigi ceviri dersi zorunlu kilinmistir (YiiksekéSretim Kurulu [YOK], 2018). Amac, iki dil arasindaki 
benzerlik ve farkliliklarla ilgili dilsel bir farkindalik yaratmaktir. Bu nedenle, ingilizce 6Sretmeni adaylari farkli 
metin tiirlerinde uygulanacak ceviri teknikleri hakkinda bilgi sahibi olacagi ceviri etkinliklerine dahil 
olmaktadirlar. Fakat, 6gretmen adaylarinin diller arasindaki yapisal ve sdzctiksel farkliliklardan dolayi hatasiz 
ceviri tiretmeleri pek miimkiin degildir. Bu nedenle, ¢eviri metinlerinde bir hata analizi yapmak, ne tiir hatalarmn 
yapildigini ve tekrarlandigini tespit etme hususunda olduke¢a yardimci olacaktir. Hatalarin sikligi, egitmenlere hata 
kaynaklarim ve yanlis yorumlamalari bulma konusunda rehberlik edebilir; bu sayede, hata analizi yiirtitmek, 
hatalarin diizeltilmesi ve dil gelisiminin sa&lanmasi i¢in bir firsat sunabilir. 


Bu caligmada, Tiirkiye’de bir devlet tiniversitesinde 30 ingilizce 6Sretmeni aday:nin ceviri 6devleri, dokiiman 
analizi yontemiyle incelenmistir. Farkli konularda olan ceviri 6devleri, 2017 bahar dénemi’nde 5 hafta boyunca 
eSitmenler tarafindan diizenli olarak toplanmistir. OSretmen adaylarinin ceviri metinlerindeki hatalari belirlemek 
igin titiz bir inceleme yapilmis ve hatalar kategorilere ayrilmistir. Bu ¢alisma, ortaya cikan bulgular var olan 
literatiire katmasi ve Ingilizce d$retimi alaniyla ilgili pedagojik ¢ikarimlarda bulunmasi acisindan énem arz 
etmektedir. 


Ceviri ve Dil Ogretimi 

Collins sézligii, ¢eviriyi “farkli bir dilden cevrilmis bir yazi1 ya da konusma” olarak tanimlamaktadir 
(Translation, b.t). Ceviri, kaynak ve hedef dil arasmdaki iletiler arasinda baglant: kuran bir képrii islevi 
gérmektedir. Dilin semantik, dilsel ve pragmatik yapisini g6z 6niinde bulundurarak, diger diller arasinda iletisim 
saglanmis olur. Witte (2009), 1) intra (Dil igi) geviri, interlingual (diller aras1) ve 3) intersemiotic (géstergeler 
arasi) ceviri olarak ti¢ tir ceviriden bahsetmektedir. Dil ici ceviri, bir dil iginde yapilan ¢eviriyi ifade eder ve ayni 
dil iginde yapilan yorumlamalar icerir. Diller arasi ceviri, bir dilden digerine yapilan ceviridir. Géstergeler arasi 
ceviri ise, dilsel cevirinin sembollere ve gériintiilere déniisiimii anlamina gelmektedir. 


Cevirinin yabanci dil 6gretimindeki roltine yénelik farkh yaklasimlar gelistirilmistir: 20. yizyilin baslarinda, 
ceviri kullanminin konusma becerisini ihmal ettiZine dair olan inanistan dolay, ceviri Ingilizce 6Sretimine dahil 
edilmemistir. Ayrica, 1960 ve 19707li yillarda, dilin iletisimsel yoniintin vurgulanmasindan Gtirii, o yillarda 
konusma becerisine yogunlasilmis ve iletisim dil 6gretiminin 6nemli bir 6gesi haline gelmistir (Pavan, 2013). 
1980’lerde, ceviri, yeniden dil 6gretimine dahil edilmeye baslanmistir (Kupske, 2015). Ayrica, dilsel ve kiiltiirel 
cesitliligi destekleyen Avrupa Dilleri Ortak Cerceve Metni’nin ortaya cikisiyla, geviri diller arasinda arabulucu 
islevi géren bir etmen olarak g6riilmiistiir. (Avrupa Konseyi, 2001). Baska bir deyisle, bu metin ceviriyi taraflar 
arasinda anlasma saglayan bir etkinlik olarak gérmektedir. Ceviri, iki ya da daha fazla dil arasinda uzlasmayi 
gerceklestiren bir aracidir. Widdowson (1978), geviri yaklasimlarinin, dil 6grenimi agisindan dezavantaj ya da 
avantaj yarabilecegini ifade etmektedir. Ona gore, ¢eviri, kelimesi kelimesine yapiliyorsa, ana dilin kullanimi 
yabanci dildeki anlam alisverisini engelleyebilir. Bu yiizden, ¢gevirinin, tanimlamalarda bulunma, aciklama yapma 
ve yonerge verme gibi iletisimin bazi yénlerini vurgulamasini gerektigini 6ne siirmektedir. 


Ceviri boyunca, dil 6grencisi bilissel olarak etkin bir siire¢ten gecer ciinkti kaynak dildeki metni anlamasi ve 
onu hedef dilde tekrar yapilandirmasi gerekmektedir (Hervey, Loughridge & Higgings, 2006). Buna gore, ¢eviri, 


Arslan ve Kavakh 


dil 6grenme siirecine pasif bir sekilde dahil edilmeyebilir; aksine, bir metnin cevrilmesi, anlama, yorumlama ve 
yapilandirma islemlerini gerektirdiginden dilin aktif bir sekilde kullanimini saglayabilir. Ceviri, basit anlamda 
metni sadece yeniden yaratmak anlamina gelmemektedir, bilakis, hedef kiilttir igindeki bazi 6zelliklere dikkat 
ederek, igerigin yeniden sekillendirilmesini de ifade eder. Bu nedenle, dilin semantik yapisi, belirli baglamlari ve 
islevleri de vurgulanarak iletisimsel yetkinligin gelistirilmesi igin bir strateji olarak kullanilabilir (Al Musawi, 
2014). Leonardi (2011), gevirinin yabanci dil 6grenimi sirasinda kagimlmasi miimkiin olmayan “dogal olarak 
gerceklesen” bir etkinlik oldugunu disiinmektedir; ciinki, 6grenciler diller arasinda karsilastirma yapmak i¢in her 
zaman kendi dillerine basvurmaktadir. Leonardi, yabanci dil yeterligini artirmak icin gevirinin besinci bir beceri 
olarak benimsenebilecegini savunmaktadir. 


Tarihsel arka plan g6z Gntine alindiginda, ¢evirinin yabanci dil siniflarina 20. yiizyil sonlarina kadar dahil 
edilmedigi anlasilmaktadir; ¢tinkti, ¢evirinin iletisimi ve gercekligi desteklemedigine ve dolayisiyla da dil 
gelisimini engelledigine inanilmaktaydi. Son yillarda, ¢eviri, okudugunu anlama becerisini gelistirmenin etkin bir 
rolii olarak gértildtgii icgin tekrar giindeme gelmistir (Lee, 2013; Luitel, 2017; Pouya, 2012). Bunun yani sira, 
Dagiliene’ye (2012) gére, ceviri basitlestirilmis metinler tiretme, metinleri tekrar yorumlama, cevirilerde 
diizeltmelerde bulunma ve geri geviri yapma gibi etkinlikler araciligiyla pedagojik amaglar igin kullanilabilir. Bu 
yiizden, ceviri, dil becerilerini ve dil yetkinligini artirma amactyla dil siniflarina entegre edilebilir. 


Hata Analizi 


Hata analizi, 1970’lerde uygulamali dilbilimde 6nemli bir rol oynamaya baslamistir (Richards, 1980) ve 
6grencilerin hedef dile iliskin hatali ifadeleri tizerine yapilan sistematik calismalari ifade etmektedir. Hatalar, 
yabanci dil 6grenme ve 6gretme stireci icin olduk¢a 6nemlidir; ciinkti, 6grenme durumunu ve basgarisizligin 
sebeplerini aciklayabilir. Corder (1967), hatalarin 6gretmenler, arastirmacilar ve 6grenciler icin 6nemli oldugunu 
belirtir. Ona gore, hatalar 6gretmenler igin bir rehber gérevi gérmekte ve 6grenme hedeflerinin ne denli 
basarildigini g6stermektedir. Arastirmacilar icinse, hatalar 6grenciler tarafindan hangi tekniklerin ve yaklasimlarin 
kullanildigini belirtmesi ve dil 6grenme yollarim aydinlatmasi bakimindan 6nemlidir. Son olarak, hatalar 
6grenciler icin de miihimdir ciinkti hipotezleri test etme bakimindan vazge¢ilmez araclardir. Corder’in yan1 sira, 
Selinker de (1972), konuyla ilgili olarak ayrintili calismalar yiiriitmtis ve kaynak dil ile hedef dil arasinda ticgtincti 
bir dil olan “interlanguage” terimini (ara dil) tantmlamistir. Baska bir deyisle, ara dil, kaynak dil ve/veya hedef 
dilden ayri bir dil olan farkh bir dil sistemi anlamina gelmektedir. Ona gre, kaynak ve hedef diller, ara dil ile 
birlikte tig farkli dil sistemidir. 


Hatalar, dil 6grenimi ve 6gretiminin ayrilmaz pargalaridir; giinkii, 6grencilerin dil gelisimine dair 1sik tutarlar. 
Orenciler, hedef dilde bir seyler iiretmeye calistiklarinda, hatalar kagimmazdir; fakat bu ‘yanlis sekillendirilmis’ 
yapilari fark etmek ve onlarin kaynaklarin aramak, son derece 6nemlidir. Dil 6grenimi, diller arasi etkilesime 
kargs1 son derece hassastir; bu yiizden, dogasi geregi son derece karmasiktir. Bundan Otiirti, hatalar, egitimbilim ile 
ig igedir; hatalar onaylanmali, izlenmeli ve titiz bir sekilde belgelenmelidir. Daha sonra, daha iyi bir 6grenme icin 
anlamli bir geri bildirim saglanabilir. 


Ceviride Hata Analizi 


Ceviri iki tiir bilgi igerir: 1) kaynak dildeki anlam ve tasarimi yorumlama bilgisi ve 2) hedef dildeki tasarimi ve 
anlami yeniden tiretme bilgisi (Vivanco, Palazuelos, Hérmann, Garbarini, & Blatrach, 1990). Yani, cevirmen 6nce 
kaynak dildeki igerigi anlar ve daha sonra, hedef dile uygun olarak onu yeniden yapilandintr. Lyi bir ¢eviri igin, 
etkin yénetilen bir bilissel kavrama siirecine ihtiya¢ vardir. Dil igerisindeki baglamsal ilkeler dikkate alinarak 
ceviri gerceklestirilebilir. Ceviri, kaynak ve hedef dile ait sinirliliklarin bilinmesinin yan stra, bilissel yeterliklere 
de sahip olunmasin: gerektirdiginden, cok fazla gaba gerektiren bir is olarak diistiniilebilir. Sonug¢ olarak, her ne 
kadar kapsamli bir caligma yapilsa da ceviri hatalari olabilir; ¢iinkii, hatalar kaginilmazdir. Bu baglamda, ¢eviri 
hatalar1 hedef dilin dilsel, pragmatik, semantik ve kiiltiirel ¢ergevesine uymayan s6zlti ve yazili bicgimlerini ifade 
eder. Nord’a (1997) gore, ceviri hatalar 4 gruba ayrilir: 


1. Pragmatik cgeviri hatalari: Bu hatalar, sosyal baglamdaki anlamlari ifade edememekten kaynaklanir. Nord’a 
gére, bu hatalarin sonuclan ciddi olabilir; ciinkti, alic1 ve génderici arasindaki mesajlar, dogru bir sekilde 
iletilmemistir ve b6ylece yanlis anlasilmalarin olmasi muhtemeldir. Pragmatik bir ceviri hatasinin bulunmast icin, 
ayrintili bir karsilastirmanin yapilmasini Gne siirmektedir. 
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2. Kiltiirel cgeviri hatalari: Bir kiiltiirdeki standartlarm uyarlanmasi ve yeniden sekillendirilmesindeki 
yetersizlikle ile ilintilidir. 


3. Dilsel geviri hatalari: Dilsel yapilardaki hatalardan dolayi olusmaktadirlar. 


4. Metne 6zgii hatalar: Temel olarak, metinlerin islevsel ve pragmatik yénleriyle ilgilidir ve metinle ilgili 
sorunlar ifade etmektedir. Aslinda, yukarida adi gecen tiim hata cesitleri, metne 6zgii hatalardir. 


Benzer bir sekilde, Pym (1992), iki tir hata oldugunu iddia etmektedir. Cift ve ¢ift olmayan hatalar. Pym, su 
sekilde belirtir: “Cift olma durumunda, sadece dogru ve yanlis cevaplar vardir; cift olmayan durumlarda ise, en az 
iki dogru cevap ve yanlis cevaplar vardir.” (s. 281). Cift olmayan hatalar, dogru olabilir ama baglam a¢gisindan 
uygun olmayabilir; bu yiizden, ‘cevirisel bilgiyi’ 6gretmek icin kullamilabilir. Bunun yani sira, Vivanco ve digerleri 
(1990) ise, hatalarin ya geviriden ya da cgeviren kisinin hedef dile yeteri kadar vakif olmadigindan kaynaklandigin1 
ve hatanin ana kaynaginin bulunmasinin zorlugundan Gtiirti, hedef ve kaynak dilde yazilan metinlerin ulasilabilir 
olmasi gerektigini iddia eder. 


Hatasiz bir ceviri ve metnin mesajimi karsi tarafa net bir sekilde ulastirmak icin, cevirileri hatalardan arindirmak 
ya da az bir hata orani ile diizenleyebilmek son derece Gnemlidir. Hatali geviriler yanlis anlasilmalara ve ciddi 
sonuglara sebebiyet verebilir. Melis ve Albir (2001), hatalarin 6nemini asagida belirtilen etmenlerle 
iliskilendirmistir: 

1. Bir biitiin olarak metin (Metindeki asil fikrin ya da yan fikrin etkilenip etkilenmemesi) 

2.Hedef dilde yazilmis metnin uyumu 


3. Orijinal metinden sapma miktar1; 6zellikle de ceviriyi okuyan kisi tarafindan fark edilmesi kti¢iik bir 
ihtimal olan sapmalar 


4. Hedef dilde yazilan metnin iletisimsel seviyedeki islevselligi (metin halindeki bir anlasmanin ihlali gibi) 


5. Cevirinin amacina ters dtisen sonuclar (sézlesmenin imzalanamamas|, iirtintin satilamamasi gibi sonuclara 
sebebiyet vermek) (s. 282) 


Goriildiigii tizere, geviriyle ilgili hatalara yonelik gériisler, metnin kendisi ve metnin yanlis yorumlanmasiyla 
ilgilidir ki bu da, hatalardan kaynaklanan problemlerin hata kaynaklarina ve hatalarin sonuglarina dikkat ederek 
cdzumlenmesi gerektigini gdstermektedir. 


Yontem 
Calismanin Amaci 


Calisma, ingilizce 63retmeni adaylari tarafindan yapilan ¢eviri hatalarinin tiirlerini aragtirmaktadir. Bu sebeple, 
yapilan tiim hatalar belirli kategoriler altinda listelenmis ve her bir kategoride, tekrarlanan hatanin frekans1 
verilmistir. 

Arastirma Deseni 

Bu calismada, nitel bir analiz y6ntemi olan dokiiman analizi kullanilmistir. Bowen (2009), dokiiman 
analizinde, belgelerin gézden gegirilip degerlendirildigini belirtir. Ona gore, belgeler baglamsal bilgiyi icerdigi 
igin ve sorgulama, dogrulama, ek bilgi ve herhangi bir degisimi gésterdiginden ya da gelisimi izleyecek bir ara¢ 
olarak kullanilabilmeye olanak tamidigindan dolayi kullanilabilir. Bu galismada, doktiman analizi y6ntemi, ¢eviri 
hatalarinin detayli bir sekilde tanimlanmasi ve siniflandirilmasi amactyla kullanilmistir. 


Calisma Grubu 


Bu calismaya, Tiirkiye’de bir devlet tiniversitesinde 6Srenim géren 30 Ingilizce 6Sretmeni aday1 katilmistir. 
Katilimcilar, 2017 bahar déneminde, Tiirkce-Ingilizce Ceviri Dersi almistir. Dénem boyunca, katilimcilara dil, 
ceviri, filmler, burglar ve sporla ilgili Tiirkce metinler verilmis ve katilimcilardan bu metinleri ingilizce ‘ye 
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cevirmeleri istenmistir. Metin icgerigi acisindan cesitliligin kullanilmasindaki amag, katilimcilara her seferinde 
farkh baglamlar ve kullanimlari géstermektir. 


Verilerin Analizi 


Ingilizce 6Sretmeni adaylarina her hafta bir konuda édev verilmistir ve onlarin bu édevleri bir hafta icerisinde 
tamamlanmasi istenmistir. 5 haftanin sonunda, tiim ¢eviri ddevleri toplanmistir. Verilerin analizi, hatalarin 
dokiiman analizi y6ntemi ile tansmlanmasi seklinde baslamistir. Daha sonra, ceviri hata tiirlerini tantmlamak icin, 
hatalar kategorilere ayrilmistir. Bu galismada puanlayicilar arasi giivenirlik benimsenmis; bu yiizden giivenirligi 
saglamak icin tim metinler iki arastirmaci ve bir alan uzmani tarafindan incelenmistir. Arastirmacilar ve alan 
uzmani arasinda uzlasma saglanarak hatalarin siniflandirilmasi yapilmistir. 


Bulgular 


Tiim ceviri metinleri titiz bir sekilde incelenmis ve bulgulara gore Ingilizce 6Sretmeni adaylari tarafindan 
yapilan ceviri hatalari 3 kategoriye ayrilmistir: /) Yapisal, 2) Sdzciiksel, ve 3) Cevirisel/Yorumsal. 


ilk kategori, ciimlelerin dilbilgisi yapilan ve yanlis yazilmis kelimeler, noktalama, biiyiik harf kullanma gibi 
bicimle ilgili hatalari ifade etmektedir. ikinci kategori, yanlis kelime segimine y6nelik s6zciiksel hatalarla ilgilidir. 
Son olarak, son kategori metin igeriginin olusturulmasindan ya da yorumlanmasindan kaynakli hatalarla ilintilidir. 
Baska bir deyisle, bu kategori, bazi sézctik ve ifadelerin atilmasi ve/veya eklenmesinden dolay1 kaynak dilde 
yazilmis metindeki anlami ifade edememe durumuyla ilgilidir. 


Sikga yapilan hatalarla ile ilgili ana kategoriler ve ilgili alt kategoriler asagidaki tabloda gésterilmektedir: 


Tablo 1. Ceviri Hatalari 


Kategoriler Alt kategoriler Frekans 
Yapisal Dilbilgisi 155 
Bicim 45 
Sozciiksel Uygun olmayan kelime kullanim1 69 
Cevirisel/Yorumsal Kaynak metindeki anlami ifade 37 
edememe 


Yukaridaki tabloda gériildiigii gibi, en sik yapilan hatalarin ciimlelerin yapistyla ilgili oldugu ortaya konmustur. 
Kisacas1, bicgimsel 6geleri de isler hale getirip baz yapisal 6gelerin dogru bir sekilde kullanilmadigi gériilmektedir. 


Yapisal Hatalar 
Yapisal kategoride en sik yapilan hatalar asagidaki tabloda verilmistir: 
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Tablo 2. Cevirilerdeki Yapisal Hatalar 


Alt kategori Ogeler Frekans 
Ozne-ytiklem uyumsuzlugu 25 
igi tiimcecigi/adilt 24 
Tamamlanmayan ctimleler 17 
Edatlar 16 
Cogul/tekil isimler 14 
Zarflar 11 
Etken/edilgen ¢ati 10 
Belirli belirtme edati 8 
Dilbilgisi Belgisiz belirtme edati 7 
Baglaclar 6 
Adillar 5) 
Fiilin gekimleri 5 
Mastarlar 4 
Karsilastirma sifatlar 3 


Kelimenin yazim1 
Virgiil 
Bicim Noktali virgiil 
Tunak isareti 


Buyik harfle yazma 
Sayilari yazma 


En sik tekrarlanan hata, 6zne-yiiklem uyumsuzlugudur (25). Bazi katilimcilar, tekillik ve cogulluga 
bakmaksizin 6zne ve yiiklemi birbirine baglarken hatali ctimleler kurmustur. Katilimcilarin hedef metinlerinden 
6zne-yiiklem uyumsuzlugunu iceren bazi alintilar asagida verilmistir: 


“There are some communicational features that determine_every text according to position...” 


“...some problems about issues that is related with your group of friends...” 


, 


“Running which is done at tracks that is appropriate to...’ 
Yukarida gériildiigii gibi, yan ctimlelerdeki 6zne ve yiiklemler tekillik/cogulluk bakimindan uyumsuzdur. 


Ozne-yiiklem uyumsuzlugu hatalarim, ilgi tiimceciginin/adilin eksik ya da yanlis kullantmindan kaynaklanan 
hatalar (24) izlemektedir. Yanlis yapilandirilmis ilgi timceciklerini gésteren bazi 6rnekler asagidadir: 


, 


“The movie which Watson plays...’ 


“There are situations that one word or clause gets a whole...” 


“The movie that Jake meets with audience...” 
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Ayrica, yiiklemi ya da 6znesi olmadig1 i¢in tamamlanmamis ctimleler (17) de en sik goriilen ticiincti tiir hatadir. 
Bu yiizden, bu ciimleler kendi kendilerine bir anlam ifade edememektedir. 


“In every text, due to the social setting in which it is formed, there are a couple of communicative features 
that specify.”’ (eksik nesne) 


“It does not mean that underestimation of importance of clauses or words.” (yan cimle tamamlanmamis) 


“Beauty and the Beast compiled by the French writer in the 18" century and giving inspiration to several 
works.” (eksik yiiklem) 


Dogru bir ciimle olusturabilmek igin, 6zne, yiiklem ve nesnelerin dogru bir sekilde yerlestirilmesi 
gerekmektedir. Yukaridaki ciimlelerde, ana 6geler (nesne ve yiiklem) eksiktir, bu da onlarin tamamlanmamis 
ctimleler oldugunu géstermektedir. 


Bicim alt kategorisinde, atilmis ya da karistirilmis harflerden dolay1 kelimelerin yanlis yazimi (19) en sik 
yapilan hata olarak gériilmektedir. Bazi drnekler: 


“insignifant” for insignificant 
“station” for situation 
“COLLIDE” for COLLIDE” 
“though” for “through” 
“beatiful” for “beautiful” 


Ikinci olarak, virgiil kullanimi (N=18) bazi katilimcilarin problem yasadigim géstermektedir; ciinkii, virgiil 
gereksiz yere kullanilmistir. Bazi metinlerde, virgiil, 6zneden sonra eklenerek yanlis kullanilmistir. 


“Thus, circumstances where a single word or sentence gain a whole text function, do not exist.” 


“Besides that, a successful translation, can occur with the close acknowledgement of some 
communicational features...” 


Tiirkce’de uzun ciimlelerde virgiil genellikle 6zneden sonra 6zneyi vurgulamak i¢in konur; béylece, herhangi 
bir anlam karmasasi 6nlenmis olur. (Tiirk Dil Kurumu [TDK], b.t). Bazi katilimeilarin, anadillerindeki bu 
noktalama kuralim, hedef dile transfer ettigi gériilmektedir. Diger noktalama hatalari ise, noktali virgtil (2) ve 
tirnak isareti (2) kullanimindadir. Son olarak, tabloda gériildtigii gibi, btiyiik harfle yazma (2) ve sayilarin yazimi 
(2) ile ilgili hatalar gok nadir g6zlemlenmistir. 


Sézctiksel Hatalar 


Tablo 1’e dénecek olursak, uygun olmayan kelime kullaniminin (69), ikinci en sik karsilasilan hata oldugu 
gorilebilir. Gériildtigti tizere, baz ifadeler, gereginden fazla uzundur ve net degildir, bu da orijinal anlamin ifade 
edilmesini engellemektedir. Bazi 6rnekler asagida verilmistir: 


“It does not mean that it reduces the importance of words and sentences.” (gereginden fazla uzun ifade) 


“some conversational features that detects the text due to the communicational state in which it takes 
shape.” (net olmayan ifade) 


“..a proper translation can take shape through close recognition of some communicational properties...” 
(yanlis kelime segimi) 


Cevirisel/Yorumsal Hatalar 


Yapisal ve sézciiksel hatalarin yani sira, gevirisel/yorumsal hata kategorisinde, kaynak metindeki anlami ifade 
edememe (37), yani, metin icindeki bilgiyi, fikri ya da herhangi bir kelimeyi gikarma durumu gézlemlenmistir. 
Bazi katilimcilar, kendilerine zor gelen kelime ya da ifadeyi cevirmekten kacinmistir; fakat bu cikarma islemi, 
cevirinin dogru anlami ifade etmesine engel olmus ve anlami degistirmistir. Ayrica, diger katilimcilar da asagidaki 
omeklerde verilen ctimlelerdeki gibi orijinal metinde var olmayan kelimeleri ve fikirleri eklemislerdir. 
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“..considering so many relations of the text beyond the visible objective boundaries is the main condition 
of a good translation.” (Orijinal metinde bu durumdan ana kosul olarak degil, 6n kosul olarak bahsedilmistir; 
cevirisel/yorumsal hata) 


“In fact, a single word or sentence can be functioned as a whole text.” (Fakat, orijinal metinde su sekilde 
ifade edilmektedir: “tek bir kelime ya da ciimlenin tiim metin olarak islev gérdtigti bazi durumlar vardir.” 


“\..it is extremely important to know both source and target language...” (Orijinal metinde konunun ne 
kadar 6nemli oldugu sdylenmemesine ragmen, aday 6gretmen, konunun ne kadar 6nemli oldugundan 
bahsetmistir.) 


Tartigsma ve Sonuc¢ 


Bulgulara gére, geviri hatalari1 1) yapisal, 2) sdzctiksel ve 3) ¢evirisel/yorumsal hatalar olmak tizere 3 
kategoriye ayrilmaktadir. Dilbigisi ve bigimsel 6geleri de igeren yapisal hatalar en sik gériilen hatalardir. Yani, 
metinlerin btiyiik gogunlugunun hedef dilin yapisal 6riintilerine uygun olmayan sekilde olusturuldugu sonucuna 
varilabilir. Bu caligsma igin dikkatli sekilde yiriitiilen incelemelere g6re, baz1 katilimcilarin 6zne-yiklem uyumu, 
ilgi tiimcecigi/adili ve ctimle yapisini g6z Sntinde bulundurarak ciimle kurma konusunda zorluk yasadi§1 asikardir. 
Tum bu yapisal hata formlar1 géz 6ntinde bulunduruldugunda, katilimcilarin nispeten daha uzun ctimlelerin 
kurulumunda sorun yasadig1 belirtilebilir. Kisa ve direkt ciimlelerde, herhangi bir yan ya da ek ciimleyi ana 
ctimleye baSlamaya gerek duyulmadigindan, genellikle ilgi tiimceciZi ya da adili bulunmaz. Ozne ve yiiklem 
arasindaki mesafe genellikle kisadir, béylece birbirinden ¢gok fazla ayrilmazlar. Fakat, uzun ctimlelerde diger 
cumlelere baglanmasi gereken bagimli ciimleler oldugu igin, ilgi tiimcecikleri ya da 6zne-ytiklem uyumsuzlugu 
konusunda zayif olusturulmus ciimlelerin ortaya cikmasi daha muhtemeldir. 


Bicimsel hatalarla ilgili olarak, atilmis ya da karistirilmis harflerden dolayi yanlis yazilan kelimeler btiyik 
cogunlugu olusturmaktadir. Kisacasi, bazi katilimcilar, hatasiz kelime yazimi hususunda hazir degildir. Bu 
bulgular, Al-zuoud ve Kabilan’in (2013) ingilizce 63rencilerinin, yazim hatalarim arastirdiklari ve hatalarin 
cogunun ‘yer degistirme’ ve ‘¢ikarma’ hatalarindan olustugunu belirttigi calismayla benzerdir. Benzer sekilde, 
Seitova’ nin (2016) Rus Kazak olan ingilizce 6rencilerinin dil hatalarim arastirdigi aragtirmasinda, esas hata 
kaynaklarindan birinin yazim yanlisi oldugu ortaya ¢ikmistir. Burada, bu galisma baglaminda, katilimcilarin 
muhtemelen yazim kontrolti yapmadigi sonucuna varilabilir. Bundan dolayi, bu bigimsel basarisizlik, sézciiksel 
gdésterimdeki hata ile birlikte ele alinabilir. 


Yazim yanlislarinin yani sira, basta virgiil kullanim1 olmak tizere, noktalama hususu da bazi katilimcilar igin 
problem arz etmektedir. Virgiiliin uzun ciimlelerle sikga yanlis kullamildigi ve bazi katilimcilarin virgiilti 6zneden 
sonra yerlestirerek Gzneyi diger ciimle 6gelerinden ayirt etmek igin kullandig1 gézlemlenmistir. Bu karmasik 
durum bir dereceye kadar anlasilabilir; giinkti, Turkce ‘de virgiil 6zneyi vurgulamak ig¢in kullanilir. Bu yiizden, 
katilimeilar kendilerini anadillerinden siyiramamis g6riindtigiinden negatif bir diller arasi1 etkilesimden 
bahsedilebilir. 


Ikinci en sik karsilasilan hata uygun olmayan sézciik kullanmuini belirten sézctiksel kategoridir. Bazi 
katilimcilar, dogru kelimeyi bulmakta zorlanmis ve gereginden fazla uzun ifadeler kullanmislardir. Bu bulgular, 
yanlis kelime kullanimimin yaygin bir ceviri hatasi olarak gézlemlendigi G6nceki ¢alismalarla da 6rtiismektedir 
(Parvizi, Shafipour & Mashayekh, 2016; Pojprasat, 2007). Yanlis kelime kullaniminin diisiik sézciiksel edinimin 
géstergesi olabilecegini de belirtmek gerekir. Cronbach (1942, aktaran Stahl & Bravo, 2010), bir kelimeyi 
tanimlamanin, farkli anlamlarim: bilmenin, uygun kullaniminin farkinda olmanin, tiim baglamlarda ve kelimeyi 
etkin bir sekilde kullaniminin gerekli oldugunu belirtir. Gériildtigii gibi, kelimenin sadece tanimin bilmek yeterli 
degildir; bir kelimeyi bilmek, farki anlam ve kullanimlarini da bilmeyi gerektirir. Bu agidan, kelimeleri s6zliikte 
aramak, kulaga hos geleni secip, rastgele herhangi bir baSlamda kullanmak, kelime gelisimi igin etkili bir yéntem 
degildir. Asil konu, dogru kelimeyi secip kullanarak gereksiz yere kullanilan kelimeleri ve net olmayan ifadeleri 
elemektir. 


Uygun olmayan kelime se¢imi ile, katilimcilarin kaynak metinden hedef metine ceviri yaparken net olmayan 
ifadeleri kullanmasi da muhtemeldir. Baglama uygun olan kelimeyi segemeyen baz1 katilimcilarin, orijinal metinde 
olmayan bazi kelimeleri/ifadeleri gikardiklari veya ekledikleri g6zlemlenmistir. Dimitriu’ya (2004) gére, kaynak 
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metindeki baz kelimeleri veya ifadeleri cikarmak, metni kiltiirel, dilsel, ya da ideolojik olarak adapte etmek igin 
kullanilan bir ¢eviri stratejisidir. Bu galisma baglaminda, hedef topluma gére bir uyumsama yapilmasina gerek 
gértilmediginden, katilimcilar tarafindan yapilan ¢ikarma islemi, ¢eviri stratejisi olarak ele alrnmamistir. Uygun 
olmayan kelime ve ifadelerin kullanilmasi ile baz: fikirlerin eklenmesi ya da ¢ikariImas1, bazi katilimcilarin ya bat 
ya da ¢ik yaklasiminda bulundugu anlamina gelebilir ¢tinkti bazi béliimlerin olmadig1 bir 6devi teslim etmenin iyi 
bir etki birakmayacagina inanilmaktadir. 


Pedagojik Cikarimlar 


Sik g6rtilen hatalarin frekanslarinin incelenmesi ile birlikte, bu hatalarin basit bir dikkat dagimikligi eserinin 
olmadigi sonucuna varilabilir. Belirli dilbilgisi yapilarinda ve s6zctiksel hususlarla ilgili dil kullaniminda bir sorun 
oldugu gézlemlenmektedir. Sorunu daha da kétii hale getirmemek icin, Ingilizce 6Sretmeni adaylarina yazma 
giinliiZii tutmalari dnerilebilir. Istedikleri herhangi bir konu ya da olay hakkinda yazabilir, yazdiklarim diizenli 
olarak kendi kendilerine ya da arkadaslar ile gdzden gegirebilirler. Bu, yapisal ya da sézciiksel sorun yasamalarini 
engelleyecektir; ¢iinkii, diizenli olarak yazi yazmak, kelime ve belirli yapilari kolay bir sekilde hatirlamalarim1 
saglayacaktir. Ancak, yazma becerisi, yorucu olarak gériilmesinden dolayi ve yazma becerisinden hizli bir sekilde 
sonu¢ alinamayacafgina dair olan diisiinceden 6tiirii bu beceri ihmal edilmektedir. Bu yiizden, egitmenler, girdikleri 
derslerle ilintili olarak verdikleri 6devlerde yazma becerisine yogunlasabilirler ve 6grencilerin yazdiklarini sekil 
ve igerik bakimindan inceleleyebilirler. Kisacasi, konu herhangi bir yazili tiriin ortaya koymak degildir, ama¢ 
bilgili ve yetkin dil 6gretmeni yetistirmek oldugundan iyi yapilandinImis bir iirtin ortaya koymaktir. 


Bunlarin yani sira, aday 6Sretmenleri Thesaurus kullanmalari konusunda tesvik etmek cevirileri daha iyi hale 
getirebilmek icin kiiciik fakat etkili bir y6ntem olabilir ciinkiti Thesaurus sézctikleri es ve karsit anlamlariyla 
birlikte listelemektedir. Cevrimici Thesaurus web sayfalari, s6zctikleri es ve karsit anlam iliskisine ve anlamsal 
uygunluga gore siralandirmaktadir. Belirsizlik iginde olmak yerine, Thesaurus kullanimi, aday 6gretmenlerin 
sozctiklerin kavramsal iliskilerine dikkat ederek, dogru kelimeyi bulmasini saglayabilir. Thesaurus’un yani sira, 
kaynak dilden kaynak dile tanimlamalarin yapildigi ve 6rneklerin verildigi tek dilli s6zliikler de kullamlabilir. Cift 
dilli sézlikler bazi 6grenciler acisindan yanlis y6nlendirici olabilir; ¢iinkii, bu sézltikler direkt olarak ana dildeki 
karsiligin1 vermektedir; ancak, verilen tanim hedef dildeki baglama tamamen uymayabilir. Bu yiizden, tek dilli 
sozlikler, kelimelerin kullanildigi baglamlar da verdigi icin, nispeten daha etkilidir. 
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